
 

Structure and Main Focuses of the 
Country Reports 

 
Country reports in our project are to serve as background materials for the partnership so 
partners can better understand the education system of the learning countries from the 
perspective of inclusion and equity.  
 
Country reports - to be drafted for, and presented at the second partner meeting in Varazdin, 
and finalised right afterwards to be published on the project website - have various aims. It is 
important to make it clear that they are not research papers. They can, but do not necessarily 
refer to research with endnotes or footnotes. What we need to become aware of are our own 
learning needs, and also, we intend to familiarise other partners with policy level strategies 
and measures worth concentrating on in the STAIRS project.  
 
The reports are to be comprised of six chapters, and we strongly recommend that each partner 
follow some basic rules when compiling each chapter: 
 

• Introduce key data 
• Focus on key issues regarding equity and inclusive education 
• Focus on proven good practices on the policy level; briefly introduce recommended 

interventions and measures of your country  
• Raise your own questions and identify learning needs from a national perspective 

 
Main chapters: 

1 Education in the partner country 
2 National context and current research: key issues regarding social inclusion  
3 Terminology: integration, inclusion, social inclusion, special needs, equity vs. 
equality, etc.  
4 Identifying key local stakeholders: institutions and professionals  
5 Critical analysis of national indicators regarding social inclusions 
6 Recommendations: local focus 
Appendix – Statistics 

  



 

 

Education System in [the name of the 
partner country] 

1 Education in [the name of the partner country] 
Please add your national chart from the Eurydice database. 
https://eacea.ec.europa.eu/national-policies/eurydice/national-description_en 

Please, provide a brief introduction of the national education system based on the 
Eurydice chart from the viewpoint of inclusiveness which might be explained longer in 
the second chapter. 
 

Level of 
education 

Type of institution, 
main features, key 
data 

Issues regarding the 
inclusiveness of the 
education system 

Relevant measures in the 
past 10 years (successful 
or failed) 

1.1 Early childhood education and care  (ECEC) (ISCED 0) 

ECEC 1 - Creche 

Type of institution, main features, key data 

•  

Specific issues on the inclusiveness on this level 

•  

Relevant measures in the past 10 years (successful or failed) 

•  

ECEC 2 - Pre-school programmes (ISCED 0) 

Type of institution, main features, key data 

•  

Specific issues on the inclusiveness on this level 

•  

Relevant measures in the past 10 years (successful or failed) 

https://eacea.ec.europa.eu/national-policies/eurydice/national-description_en


 

•  

1.2 Primary and secondary education (ISCED 1, 2, 3) 

General issues on the inclusiveness of the education system of [your 
country]  

General education (ISCED 1) 

Type of institution, main features, key data 

•  

Specific issues on the inclusiveness on this level 

•  

Relevant measures in the past 10 years (successful or failed) 

Lower secondary education (ISCED 2) 

Type of institution, main features, key data 

•  

Specific issues on the inclusiveness on this level 

•  

Relevant measures in the past 10 years (successful or failed) 

•  

Upper secondary education (gymnasium, Lyceum) (ISCED 3) 

Type of institution, main features, key data 

•  

Specific issues on the inclusiveness on this level 

•  

Relevant measures in the past 10 years (successful or failed) 

•  

Vocational education 1 



 

Type of institution, main features, key data 

•  

Specific issues on the inclusiveness on this level 

•  

Relevant measures in the past 10 years (successful or failed) 

•  

1.3 Upper secondary non tertiary education 
Type of institution, main features, key data 

•  

Specific issues on the inclusiveness on this level 

•  

Relevant measures in the past 10 years (successful or failed) 

•  

 

  



 

2 National context and current research: key 
issues regarding social inclusion  
In this chapter, please describe the following information in terms of equal access and 
social inclusion in education: 

• facts that indicate problems (statistics, measurement); 
• a concise description of the underlying problems (from a national perspective), 

main reasons; 
• educational policy initiatives were taken (if any), their impact and their process; 
• key issues related to the subject matter (which can guide our learning). 

 
Please provide information on the following topics: 

• Regulation and management of the education system 
• The functioning of the institutional system 
• Operation of the majority of society 

2.1 Characteristics by the level of education 

Early childhood education and care (ECEC) 

Pre-school and transition to the compulsory education 

Primary school  

Secondary education  

2.2 Characteristics by the education system and governance 

2.2.1 Features of the education legislation 

Essential problems concerning the topic of the project 

2.2.2 Teacher policy 

 Essential problems concerning the topic of the project   

  

2.3 Social dimension 

 

  



 

3 Terminology and its national context  
The partnership should agree on generally accepted categories and interpretations in 
the key terminology on the international level in this project. We recommend that 
concepts like “equity” become items in the Glossary that our partnership intends to 
create and use. It is important that we use the same language, e.g. we mean the same 
thing behind each word we use, and also, that we understand when and why it is 
sometimes not possible.   
  
If relevant, please define country specific use of term! 
 

3.1 Terminology in [your country] 

Please, add any glossary item that you think is essential here 

Diversity 

Equality 

Equity  

Inclusion 

Inclusive educational environment 

Special educational needs (SEN) or special educational needs 
and disabilities (SEND) etc. 

 

  
 

  



 

4 Identifying key local stakeholders: institutions 
and professionals  

Institutions and actors 
Please, introduce institutions and relevant actors of your national system (types and 
functions, maintenance, financing) if you consider them a potential learning opportunity 
regarding inclusive processes in your country! 

• School governance: autonomy, etc. (e.g. maintenance organisations) 
• Education and training institutions 
• Educational support and guidance institutions 
• National and local education authorities; education councils 
• Civil society organisations related to education and social inclusion 
• Actors (tasks, responsibilities, professional skills, value preferences and 

attitudes) 
o Children and young people, families, parents and carers 
o Teachers, specialist teachers and school-based specialists helping and 

supporting children: community paediatrician / designated medical officer; 
health visitor / qualified nurse; educational psychologist; learning support 
teacher; occupational therapist; physiotherapist; SENCO (Special educational 
needs co-ordinator); social worker; school-based assistants such as classroom 
assistants, general assistants, supervisory assistants, learning support 
assistants; speech and language therapist 

o Educational institution leaders 
o Learning and educational support professionals 
o Central and local government actors relevant to education 
o NGOs and other non-state actors relevant to education and social 

inclusion 

Interconnections 
Please, introduce the systemic collaboration and networks between stakeholders 
through a few examples that focus on the issue of equity and social inclusion (if 
possible, describe the typical treatment components of a specific case step by step). 

Role of identified stakeholders in the whole school approach 
How are the following actors involved in tackling disparities in your country? Are there 
central or local programmes to support their cooperation in a systematic way? 
 
Please use this scale to describe the involvement level of each stakeholder: 

missing -  1  low - 2  relevant - 3  strong and effective - 4 
 

• social workers   1 2 3 4 
o their main role, if they are involved: 

• youth services and organisations 1 2 3 4 
o their main role, if they are involved: 

• outreach care workers  1 2 3 4 
o their main role, if they are involved: 



 

• psychologists   1 2 3 4 
o their main role, if they are involved: 

• nurses and other therapists (speech and language) 1 2 3 4 
o their main role, if they are involved: 

• child protection services  1 2 3 4 
o their main role, if they are involved: 

• guidance specialists   1 2 3 4 
o their main role, if they are involved: 

• police     1 2 3 4 
o their main role, if they are involved: 

• unions    1 2 3 4 
o their main role, if they are involved: 

• business    1 2 3 4 
o their main role, if they are involved: 

• intercultural mediators  1 2 3 4 
o their main role, if they are involved: 

• migrants associations  1 2 3 4 
o their main role, if they are involved: 

• NGOs and other community based organisations from sports, cultural 
environment and active citizenship sectors  1 2 3 4 

o their main role, if they are involved: 

 

Student, parent, family, community involvement 
How are students, their families and the community around them involved in the 
developing of programmes on local and school level? Do you have examples of 
listening to the students’ and parents’ voices? 
 

  



 

5 Critical analysis of national indicators regarding 
social inclusions 

5.1 Reflection on the international comparable databases in the 
partner countries own context 
In the appendix, we collected a few indicators used in an international comparative 
analysis. (Early school leaving, NEET, PISA results etc.) Data from partner countries 
might as well draw trends. If you are aware of any important changes based on the 
figures, please describe any policy-level intervention that can be interpreted as best 
practice regarding data displayed in the graph. 
 

5.2 National indicators (questions to all partners) 
1. What kind of national indicators are collected on national / regional or local / 

school level regarding inclusive education in your country? 

 
2. Who uses these national indicators for what purposes? How good are these for 
examining the level of inclusiveness? 

 
3. Who is responsible for improving inclusiveness and equity in education in your 
country? Are measures built on evidence? 

 

 

 

 

 

 

  



 

6 Recommendations: local focus 

6.1 [your country] learning needs 

6.2 European learning perspectives 
Do you have any suggestions for measures or using structural indicators for inclusive systems 
in and around schools 

• at national level, to be implemented by governments through strategic and cross-sector 
initiatives; 

• at school level, to be implemented by schools and/or local authorities, in line with 
national strategic initiatives? 

 
Do you have any recommendations for improving school climate towards more of a learner-
centred, safe and caring environment as part of inclusive education? 
 
Do you have any suggestions addressing teachers’ preparation for better understanding the 
holistic needs of students (emotional, physical, cognitive or social) and recognising their 
individual talents and ways of support? 
 
Do you have any suggestions for preventing discrimination, school bullying and violence at the 
system level with a particular focus on the differentiated needs of marginalised and vulnerable 
groups? 
 
Do you have system-wide experience of taking into consideration children’s voices or the 
active participation of parents in schools including marginalised families? 
 
Do you have any suggestions for strengthening the range of actively collaborating 
professionals to address the complex, multifaceted needs of marginalised groups? 

  



 

Appendix - Statistics 

ESLplus database 

ESL-rate 

 

 
 

Neet-rate 

 

http://eslplus.eu/


 

Participation rate in non-formal education and training 

 

 

Low educated youngs age 15-19 

 
 

Low achievers in reading (PISA) 



 

 
 

Income below 60% of median 

 

Change in expenditure per student (2008=100%) 



 

 
  
  
  
  
  

Society at a Glance 

 



 

 

 

 



 

 

 
 



 

 
 



 

  PISA Low-Performing Students

 



 

 
Figure 4.4 Socio-economic profile of schools by proficiency levels in mathematics Schools’ 
mean value on the PISA index of economic, social and cultural status 
 



 

 
 

 
Source: PISA 2015 



 

Education at a Glance 

 
 


